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In this project presentation we would like to share some of our experiences from the 

project Music & Language. The project was carried out in the school year 2017/18 in 

cooperation between Theresialyceum in Tilburg, Netherlands and Kalundborg 

Gymnasium in Kalundborg, Denmark. 

In this presentation we will give insight into different descriptions of 21st Century 

Competencies and provide examples of the activities we carried out. We hope this will 

showcase how we can work with 21st Century Skills and Global Citizenship as an 

integrated part of the teachings in the subjects English and Music. We hope that this 

can be used as inspiration for other teachers.  

1. Introduction 
 

 
 

 

 

  

In the project “Music & Language” we aimed at educating students at secondary level 

to be globally engaged citizens and to prepare them for the 21st Century. In the project 

we used music as an international language as a kickstarter for intercultural exchange. 

The project included two exchanges for 26 students from the music classes at our 

schools. The exchanges provided the participants with an opportunity to expand their 

intercultural mindset. The participants meet new challenges in a safe environment 

which aimed at giving them inspiration, curiosity and motivation to seek out and engage 

in international activities and cooperation in the future. The project focused on dialogue 

and co-creation in order to prepare the students for acting as global citizens in different 

settings and different parts of their lives. 
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Throughout the project we worked with three antithesis which we used as themes 

across our activities: 

1. Old vs. New  

2. Local vs. Global  

3. Urban vs. Rural 

 

The students experienced how music can function as an international language. On a 

personal level the students connected through the music. On a more general level they 

learned how trends move through time and affect each other across locations but still 

maintain distinctive features. They discovered differences and similarities in the music 

they liked which functioned as an eyeopener to the local-global dynamics. 
 

1.1 Methodology and Themes 

 

 

 

 

 

 

 

 

 

  

We made sure that the songs the students worked with were from different genres, 

time periods and places. This included local Danish and Dutch songs and spanned 

from classical music composed by Grieg to a Neil Young Tribute and to the punk-rock 

band Sextile. One of the activities was that the students presented their favorite music 

to each other which was a mix of old and new. 
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The project was constructed to gradually increase the complexity factor for the 

students. During the first mobility focus was on getting to know each other and getting 

their first successes with performing at concerts together. There was a high degree of 

collaboration between the students during the whole project culminating during the 

second exchange with activities such as the production of videos with self-produced 

lyrics and sound and hosting a concert with songs (lyrics and chords) which the 

students created in international groups. The students also got a feeling of everyday 

life at the two schools by for instance participating in lessons at the school. We 

included homestays in the activities and the students enjoyed getting close to the local 

culture by staying with the families.  

At both exchanges we included a visit to the capital. This gave perspectives on living in 

a medium sized town like Tilburg or Kalundborg to the larger cities of Amsterdam and 

Copenhagen. The visits to the art museums (Rijksmuseum Amsterdam and National 

Gallery of Denmark) were also an introduction to how different historical periods 

showed themselves in the art. The visits to the art museums show how artists have 

been influenced by each other throughout times but also how some trends have been 

more locally or regionally rooted.  
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1) Explore 

A preparation phase where the students were introduced to the project and got familiar 

with the project topics. In this phase the students:   

- made presentations of themselves and shared these with the class from the 

other school.  

- analysed lyrics and music videos and the interaction between them. 

- were introduced to the review genre.  

- prepared for the Neil Young Tribute concert by analysing and interpreting the 

song “Heart of Gold” in class. They also choose a song from the album to work 

with individually and made a written assignment about that song.  

- practiced the songs for the exchange. 

2) Curiosity (Student Exchange in Tilburg) 

In this phase the students had their first face-to-face meeting where they worked 

together. In this phase the students:  

- made an original song in groups which they performed at a lunch concert. 

- worked with Con Gaudi, a local orchestra for mentally disabled persons. 

- visited Amsterdam (Rijksmuseum, lunch concert at Concertgebouw, Anne Frank 

House). 

- attended a live concert by a Neil Young cover band in one of Holland’s most 

esteemed jazz clubs, Paradox.  

- visited an open information day at Tilburg’s Fontys School for the Arts.  

- engaged in culture exchange by singing songs from the two countries. 

3) Production 

The third phase took place between the two exchanges. This phase was both a catch 

up on the experiences from the first exchange and a preparation for the coming 

exchange. In this phase the students:  

- wrote reviews of the “Harvest”-concert they attended in Tilburg. 

- prepared for the coming exchange by practicing new songs.  

- received an introduction to film analysis and the documentary genre and worked 

with various short videos as inspiration before making their own videos. 

- each made presentations of two pictures from the National Gallery of Denmark.  

- kept in contact on several different online platforms such as Facebook and 

Snapchat. 

1.2 Project Phases and Activities 
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4) Celebrate (Student Exchange in Kalundborg) 

The students were reunited for a second exchange and worked together again. In this 

phase the students:  

- worked in groups to make music and lyrics for a song.  

- worked with a video assignment under the theme “Listen to Nature”. As part of 

this they made sound and video recordings in a nature reserve and in town; they 

worked with the urban vs. rural antithesis.  

- practiced a choir performance which they sang at the Røsnæs Syncenter for 

blind people and people with sight disabilities.  

- explored the old town of Kalundborg city. 

- were introduced to deaf karaoke and performed for each other.  

- visited Copenhagen (National Gallery, Photo Safari). 

- attended a concert with “Sextile” at Loppen (Christiania).  

5) Sense Making 

The last phase was mostly about conclusions. In this phase the students:  

- had debriefings in class where they talked about what they had learned. 
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In this section we will present a couple of our sources of inspiration for our work with 

21st Century Competencies & Global Citizenship. There are a number of organisations 

and researchers working with these concepts and there are several theories and 

models about the notions that we can choose to work with. We will here present input 

from the work done by OECD, UNESCO and Center for Curriculum Redesign.  

Literature 

  

Organization for Economic Co-operation and Development (OECD):  

• The case for 21st-century learning (15.05.2018) 

• The future of Education and Skills, Education 2030 (15.05.2018) 

 
United Nations Educational, Scientific and Cultural Organization (UNESCO): 
Education Research and Foresight (ERF) Working Papers: 

• 13. The Futures of Learning 1: Why must learning content and methods change 

in the 21st century? 

• 14. The Futures of Learning 2: What kind of learning for the 21st century? 

• 15. The Futures of Learning 3: What kind of pedagogies for the 21st century? 

 
Center for Curriculum Redesign (CCR)  

• Redesigning the Curriculum for a 21st Century Education, The CCR 

Foundational White Paper 

• Fadel, Maya and Trilling (2015) Four-Dimensional Education: The Competencies 

Learners Need to Succeed, Dafolo

 

2. Global Citizenship  

& 

21st Century Competencies 
 

 

 

 

 

 

 

 

 

 

 

  

http://www.oecd.org/general/thecasefor21st-centurylearning.htm
http://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
http://unesdoc.unesco.org/images/0023/002348/234807E.pdf
http://unesdoc.unesco.org/images/0023/002348/234807E.pdf
http://unesdoc.unesco.org/images/0024/002429/242996E.pdf
http://unesdoc.unesco.org/images/0024/002431/243126E.pdf
http://curriculumredesign.org/wp-content/uploads/CCR-FoundationalPaper-Updated-Jan2016.pdf
http://curriculumredesign.org/wp-content/uploads/CCR-FoundationalPaper-Updated-Jan2016.pdf
http://curriculumredesign.org/our-work/four-dimensional-21st-century-education-learning-competencies-future-2030/
http://curriculumredesign.org/our-work/four-dimensional-21st-century-education-learning-competencies-future-2030/
http://curriculumredesign.org/our-work/four-dimensional-21st-century-education-learning-competencies-future-2030/
http://curriculumredesign.org/our-work/four-dimensional-21st-century-education-learning-competencies-future-2030/
http://curriculumredesign.org/our-work/four-dimensional-21st-century-education-learning-competencies-future-2030/
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From OECD we have worked with a short text 

called “The case for 21st-century learning” by 

Andreas Schleicher, Director for Education and 

Skills. In this description Andreas Schleicher sums 

up his ideas about what should be the point of 

departure for working with education in the 21st 

Century. For more in depth descriptions we have 

drawn on the OECD Learning Framework 2030 

described in the publication “The future of 

education and skills, Education 2030”. This in 

progress work unfolds how OECD (and partners) 

view 21st Century Education.   

Through three working papers written by Cynthia 

Luna Scott about the futures of learning UNESCO 

have explored what new models for learning for 

the 21st Century suggest. Based on a literature 

review the papers:  

1) identify multiple drives working to transform 

what learners are taught and the methods used 

for teaching and learning,  

2) address the competencies and skills that are 

deemed necessary for today’s societies,  

3) look into the arguments for transforming 

pedagogy to better support acquisition of 21st 

Century skills.  

The Center for Curriculum Redesign (CCR) 

addresses the fundamental question of what 

students should learn for the 21st Century. They 

aim at challenging the historical inertia which has 

been a large deciding factor in curriculum design. 

They encourage education systems to innovate in 

a more ambitious way so that they are aligned 

with the fast-changing world of today. For our 

project we have used the CCR foundational paper 

and the book Four-Dimensional Education: The 

Competencies Learners Need to Succeed from 

2015 by Fadel, Trilling & Bialik.  

 

 

 

 

 

 

 

 

 

 

 

  

http://curriculumredesign.org/wp-content/uploads/CCR-FoundationalPaper-Updated-Jan2016.pdf
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Our goal with the activities in the project Music and Language was to explore how we 

can prepare our students for the world of the future and to empower them to actively 

work to improve the world as global citizens. This goal has been part of our selection of 

the models which we have chosen to work with.  

“….. the 21st Century education must contribute to greater humanity in a rapidly 

changing world” (UNESCO, The Futures of Learning 1, p.2). 

In the ideal case, all the individuals within each society (and the global society) have 

their physiological, safety, belonging, esteem, self-actualization, and self- 

transcendence needs met, and the society itself is thriving and meeting all of its needs, 

with each level enhancing the others. This ideal case is in fact the overarching purpose 

for education in society (CCR, Fadel, Trilling & Bialik, Chapter 2). 

Education needs to aim to do more than prepare young people for the world of works; it 

needs to equip students with the skills they need to become active, responsible and 

engaged citizens. (OECD, The Future of Education and Skills, Education 2030, p.4). 

 

Students who are best prepared for the future are change agents. They can have a 

positive impact on their surroundings, influence the future, understand others’ 

intentions, actions and feelings, and anticipate the short and long-term consequences 

of what they do (OECD, The Future of Education and Skills, Education 2030, p.4). 

In these quotes, it is evident that all three of our sources for inspiration point out a close 

link between 21st Century Competencies and Global Citizenship. The two are 

depending on each other since they want is for students to behave as Global Citizens 

who want to make our world a better place in the context of 21st Century. In the next 

section we will explore what changes and challenges we meet in the 21st Century 

before we move on to looking into what this means for our teachings.  

 

2.1 Educational aim 
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Common for work done by CCR, UNESCO and OECD is that they all point to the need 

for changing our education due to changes in the world. The world is getting more and 

more unpredictable which is a condition that the educational system has to prepare the 

students for.   

We live in a fast-changing world, and producing more of the same knowledge and skills 

will not suffice to address the challenges of the future. A generation ago, teachers 

could expect that what they taught would last their students a lifetime. Today, because 

of rapid economic and social change, schools have to prepare students for jobs that 

have not yet been created, technologies that have not yet been invented and problems 

that we don’t yet know will arise (Schleicher, 2018). 

The complexity of the present and the future world means that learners must be 

equipped to navigate unexpected challenges ahead (UNESCO, The Futures of 

Learning 1, p.3). 

An acronym has emerged to describe a future that will consist of greater volatility, 

uncertainty, complexity, and ambiguity: VUCA.… Generally, it warns that our world is 

becoming increasingly difficult to predict and manage (CCR, chapter 1). 

2.2 We live in uncertain times  
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The three sources of inspiration about 21st Century education are all a reaction to the 

changes in our world described in the previous section. Educational systems must 

prepare children and young people to meet the challenges of the uncertainty which is a 

condition in the world today. Andreas Schleicher predicts that success will go to those 

individuals and countries that are swift to adapt, slow to resist and open to change.   

According to Andreas Schleicher 21st-century education involves creative and critical 

approaches to problem-solving and decision-making. It is about communication and 

collaboration and using new technologies and it is the capacity to live in a multi-faceted 

world as an active and engaged citizen. The approach demands open-mindedness and 

the ability to make connections between ideas. In the 21st century we need imaginative 

skills and we need to work across disciplines. 

In line with this OECD write that:  

Education should prepare learners to tackle collaborative problem-solving scenarios 

that are persistent and lack clear solutions. Real-world challenges are highly complex, 

often ill-defined and interdisciplinary in nature, spanning multiple domains (social 

economic, political, environmental, legal and ethical). Learners must have opportunities 

to reflect on their ideas, hone their analytical skills strengthen their critical and creative 

thinking capacities, and demonstrate initiative. In particular the ability to evaluate new 

inputs and perspectives, build new capacities and strengthen autonomy will be crucial 

(The Futures of Learning 2, p.8) 

In the concluding remarks in the UNESCO working paper “The Futures of Learning 1” 

21st Century education is described as:  

The twenty-first century has immense potential to reaffirm the role of education with a 

view to equipping younger and older learners to address complex societal, economic 

and environmental issues. The transformation from teacher-lead learning to self-

directed learning to self-determined learning will provide learners with a range of 

competencies and skills needed to succeed in the modern global economy. 

Personalized and tailor-made instruction will help learners to reach their full potential. 

Learners will be better prepared to interact with their own communities, virtually and in 

person, and to deal confidently with people from different cultures, while continuing to 

learn throughout their lives.  

 

2.3 Educational Content 
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With some variation (as shown in the following sections) the different input we have 

used on 21st Century Competencies design the learning around the three categories 

Knowledge, Skills and Attitudes. The review done by UNESCO highlights The Delors 

Report from 1996 as giving direction for what should be taught through the four 

principles: 

1) Learning to Know 

2) Learning to Do 

3) Learning to Be 

4) Learning to Live Together 

While the working paper The Futures of Learning 2 acknowledges that there is no 

single prescribed approach to educating young people for the 21st Century there seems 

to be a general tendency to question if today’s learners possess the combination of 

critical thinking, creativity and collaborative and communication skills, necessary to 

tackle the unexpected developments they will face (The Futures of Learning 2, p.1). 

When looking at the many different models’ key elements for effective instruction are 

inquiry, design and collaborative learning (The Futures of Learning 2, p.3).  
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The work done by CCR and OECD has a similar structure. A general principle in both 

models is that the three elements knowledge, skills and attitudes are the foundations of 

reflection and action. We will present two models in the following sections. Firstly, the 

CCR Four-Dimensional Education framework which uses the four categories 

knowledge, skills, character and meta-learning. Effective learning is seen a fruitful 

combination of elements from all of the four dimensions. Meta-learning is about 

reflection and adaptation and this category an overarching category in which the others 

operate. Secondly, we will present OECD’s learning compass where the knowledge, 

skills and attitudes plus values lead to competencies to transform our society and 

shape our future by creating new value, reconciling tensions and dilemmas and taking 

responsibility.   

In the two following sections we will briefly present an overview of each of the two 

models. When presenting our teaching activities in the following chapter we will map 

the activities against the categories and descriptions in the two models.  
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2.4 Four-Dimensional Education (CCR) 
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Knowledge 

We must try our best to keep up with all the new knowledge continuously being 

produced and we must make sure that the knowledge is relevant to the students (it 

keeps them motivated) and to societal and economic needs. We must also be aware of 

the significance and applicability of what is being taught and aim at striking a good 

balance between the theoretical and the practical. Interdisciplinarity is stressed 

because it facilitates deeper learning and transfer of concepts. The themes used 

should be of contemporary importance such as Global Literacy (students develop an 

international awareness and appreciation of cultural diversity).  

Skills 

The 4 C’s; Creativity, Critical Thinking, Communication and Collaboration are essential 

elements of Applied Learning. When working with these in our teachings we get a 

higher level of engagement from our students which leads to better learning results and 

deeper learning. This will also enhance the learning of knowledge. Through the 4 C’s 

the students practice their thinking skills on a higher level and there is a larger potential 

for transfer of what they learn. This is an important preparation for future learning and 

for solving future challenges. 

Character 

In order for students to be ready for the challenges of the 21st Century there is a need 

for a conscious effort to cultivate personal development and abilities to meet social and 

societal obligations as global citizens. The six character qualities are highlighted in the 

framework (as shown in the model on the page across). These should be seen in very 

close connection with the overall aim of education as developing self-confident and 

compassionate students who are successful learners, contributing to their communities 

and serving the society as ethical citizens. 

Meta-Learning  

The dimension Meta-Learning is overarching to the other three. It is about reflecting on 

and adjusting one’s learning and can be summarized as learning to learn. In a world 

requiring constant and increasingly fast adaptation providing students with life-long 

learning habits is essential for preparing them for the future. They will need to learn 

how to be versatile, reflective, autonomous and self-reliant. It involves self-reflection 

about one’s current position, future goals, potential actions and strategies plus results. 

This is an overarching dimension since this will improve the application of knowledge, 

skills and character beyond the immediate context in which they were learnt.  
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In the OECD publication on Education 2030 a “Learning Compass” is presented. This 

shows how young people in the view of OECD can navigate their lives and their worlds. 

Central to the work is the notion “agency” and it is a central point that the educational 

system should help enable agency.  

Future-ready students need to exercise agency, in their own education and throughout 

life. Agency implies a sense of responsibility to participate in a world and, in so doing, 

to influence people, events and circumstances for the better. Agency requires the 

ability to frame a guiding purpose and identify actions to achieve a goal (The Future of 

Education and Skills, Education 2030, p.4). 

“Co-agency” is also a central element which constitutes an acknowledgement of the 

relationships learners have with their communities. Two factors are mentioned as 

particularly important when educating 1) a personalised learning environment 2) 

building a solid foundation; literacy and numeracy remain crucial.  

Similar to the Four-Dimensional Education framework the work includes Knowledge, 

Skills and Attitudes and Values as shown in the model below but it also emphasises 

three Transformative Competencies, that together address the growing need for young 

people to be innovative, responsible and aware (The Future of Education and Skills, 

Education 2030, p.4-5). 

 

2.5 Learning Compass (OECD)  
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Transformative Competencies 

The three “transformative competencies” are shown in the right-hand side of the model. 

They can be seen as representing the “Learning to live together” element if compared 

to the terminology in the Delors Report (mentioned previously). According to OECD the 

three transformative competencies reflect the growing need for young people to be 

innovative, responsible and aware. The competencies are intricately interrelated with 

each other. They are developmental in nature, and thus learnable.  

 

Creating value is about finding new sources of growth. Students should be innovative 

and able to think creatively in order to find new solutions. Central to this notion is that 

innovation comes from co-operation and collaboration in order to draw on existing 

knowledge to create new knowledge. The competency includes elements such as 

adaptability, curiosity and open-mindedness.  

 

Reconciling tensions and dilemmas are described as a reaction to life in a world 

characterised by inequities, interdependence and conflict. Students must learn to think 

in a more integrated way and recognize interconnections. They need to develop the 

capacity to understand the needs and desires of others and to be systems thinkers.  

 

Taking responsibility highlights that individuals must be able to think for themselves 

and work with others. Students need to be able to reflect upon and evaluate their 

actions in relation to personal and societal values. Self-regulation is highlighted as 

particularly important.  

 

 

Knowledge, Skills and Attitudes and Values  

It is important in this model that the concept of competency involves the mobilisation of 

knowledge, skills, attitudes and values to meet complex demands. Students must have 

both broad and specialised knowledge and they need a broad range of skills in order to 

be able to apply their knowledge. The knowledge and skills are mediated by attitudes 

and values of which some are cultural or personal while others are human values such 

as respect for life.  
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In the project Music & Language we have aimed at covering all four principles of 

learning to know, do, be and live together elaborated in the models by CCR and 

OECD. In the following sections we will present four selected activities and map these 

against the two models to show how we have tried to cover the elements included in 

their descriptions of 21st Century Education but first a couple of general remarks.  

In our project we have worked interdisciplinary in the subjects Music and English and 

the international cooperation between our two schools meant that Global Literacy was 

a cross-cutting theme in our activities. We wanted our students to interact as much as 

possible and therefore large parts of the programme during the exchanges were 

allocated to interdisciplinary project work and applied learning while the teachers used 

their classes before, between and after the exchanges to give the students the “subject 

hooks” for them to make sense of the terms and concepts they needed to learn in 

relation to the disciplinary knowledge. The large amount of activities with hands-on 

practise (such as making music and videos together) meant that the students obtained 

knowledge of epistemic and procedural nature.     

3. Teaching activities 
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In our project we have experienced how creativity works across culture. The students 

found working together interesting and fun and were therefore very motivating for 

engaging in creative projects together. As it will be shown in the descriptions on the 

following pages we gave the students a range of tasks where they had to come up with 

ideas and turn these into products which they were able to showcase to others. This 

way we practiced how to create new value.    

With the large amount of group work in international groups, collaboration and 

communication were a large part of the project. In particular intercultural 

communication was an important part of the project due to the international character 

of the project. This was an educational and inspiring add on to our everyday work at 

the school. In order to collaborate in an international setting the students and teachers 

must pay attention to listening and asking questions which meant that the students had 

to be extra focused on open mindedness in order to make the group thinking fruitful. 

In this way, collaboration and communication have gone hand in hand with each other 

in our project 

From the character dimension in the Four-Dimensional Education Model the cross-

cultural and social awareness the students obtained during the project have 

contributed to mindfulness and it gave them respect for diversity which is an important 

part of the ethics quality. It also gave them experience in understanding the needs 

and desires of others which is important in the OECD Learning Compass.  
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The homestays might have had an effect on the wider set of learning relationships of 

the students. When the students’ families get involved they also get engaged at a 

personal level which can have a positive effect on their view on the value of 

international cooperation and their support for their children to take part in international 

activities. According to OECD the wider set of relationships influence students learning 

and help engage agency. The homestays had a vital role in this.   

In general, a lot of the tasks around hosting their guests were done by the students 

which worked well. We have seen the students grow through these experiences where 

they have made things work in a cross-cultural context. This has been a good way to 

practice taking responsibility, the cognitive and meta-cognitive skills such as self-

regulation and the social and emotional skills such as self-efficacy all mentioned as 

part of the OECD Learning Compass. The large number of activities which the students 

had to organise themselves such as evening activities have built their resilience and 

have given them a growth mindset.  
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We arranged the activities around the concept that they should make the students 

curious about the world around them. For instance, by sending them on a photo safari 

in Copenhagen where they would see things in the city that they might not have noticed 

otherwise. Each item on the photo safari had a piece of music connected to it so that 

the curiosity would be built on something which we knew interested our particular group 

of students. This type of activities also involves a great deal of initiative by the students 

which gave them experience in acting in a proactive way.  

The aspects around meta-learning and reflection were mainly taken care of through 

debriefings conducted throughout the project. It was important for us to secure that the 

students can transfer their experiences to other situations. For many of the students 

this was their first experience with international activities which meant that there was a 

need for debriefings. Debriefings were carried out both organically in the conversations 

with the students throughout the project and in a more formalised way after each 

exchange. The general consensus was that both sides worked hard to work for a 

common goal, and that everyone gave themselves unconditionally to make it a 

success.  
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At the exchange in Tilburg we had arranged a joint concert with Con Gaudi, which is a 

local orchestra for mentally disabled people. Theresialyceum has a strong connection 

with this orchestra from having worked with them for ten years. Each year students 

spent time doing community service by rehearsing and playing with the orchestra. 

For this activity, the music teacher and the orchestra conductor from Con Gaudi picked 

eight songs; some traditional but also some songs from one of Holland’s most beloved 

light music lyricists, Annie M.G. Schmidt. The Danes who did not contribute by playing 

an instrument were given the lyrics in Dutch and had to sing along. The Dutch students 

translated for the Danes during the rehearsals. Due to the personality of members of 

Con Gaudi, rehearsal passed in a joyfully chaotic atmosphere.The passion and 

motivation the disabled people have for playing music were a source of inspiration for 

our students.  

The students rehearsed with the orchestra for 1,5 hour. Afterwards they shared lunch 

with the orchestra members. For some this was the first time they had to interact with 

mentally disabled people, but they all had a good time together. After lunch we 

performed for the teachers of the school. A local TV-station recorded parts of the 

performance and interviewed some of the students which meant that the experiences 

were shared with a broader audience. See the feature here.  

In order to give a concert together the students and orchestra members had to 

collaborate and this gave experience with co-operation. The activity challenged the 

students by being set in an extraordinary situation in an educational setting. It 

connected to societal issues and gave the students an experience they could grow 

from as citizens. This is part of the competencies to create new value but also relates 

to the skills dimension in the Four-Dimensional Education Model where communication 

and collaboration in line with OECD also are important parts. The students had to 

communicate across their two cultures in English which is their second language and 

they had to communicate with disabled people. Through this experience they got aware 

of music as a language and as something that unites people across differences.  

3.1 Cooperation with local partners  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=SUmrpAaRUGo
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An activity such as this covers many of the points described in the character dimension 

in the Four-Dimensional Education Model as well as the transformative competencies 

which is a central part of 21st Century Competencies for OECD. When engaging in the 

activity with the disabled people the students developed as leaders when having to 

take responsibility which is important in both models. By getting to know disabled 

people personally they developed their curiosity in the sense that they became open-

minded and were shown how to engage in such a situation without prejudice. These 

are also important elements of the innovative competency which is used for creating 

new value as described by OECD. By introducing the students to a new setting than 

what they are used to we want to give them inspiration from seeing the world from a 

different perspective. The activity was for instance strong on the ethics point as it 

developed a greater tolerance and thoughtfulness. It gave the students social 

awareness in the sense that they became aware of what people with disabilities need 

and want. 

As it is hopefully clear from the above the different dimensions / competencies are 

integrated and often overlapping when working with 21st Century Competencies in a 

manner where we work with knowledge, skills and attitudes simultaneously.  
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The students started this activity at home in the first phase. Here they carried out in-

depth analysis of Neil Young lyrics, thereby focussing on the literary possibilities that lie 

in songwriting. By analyzing the texts, the classes were led into a philosophical 

discussions in English which stretched the grasp of their verbal use of the language. 

We continued the activity in the second phase at the student exchange in Tilburg. The 

activity was initiated with an introduction to lyric writing. The introduction included 

examples of different points of view (first, second and third person narrative and two 

narrators). You can find a copy of the PowerPoint used for the introduction on 

www.kalundborg-gym.dk/undervisning/internationalt/erasmus. The students were 

introduced to the idea of using a familiar story such as Romeo and Juliet or making 

references to for instance a book. They were also encouraged to be playful. This could 

for instance be done by making links between the lyrics and the music or by flipping an 

idiom.   

The groups for this activity were formed with an equal number of Dutch and Danish 

students in each group and so that there were different instruments and a singer 

represented in each of the groups. This way each group could be seen as a band. The 

participants are all students with a musical talent so the groups were able to work 

independently with the music and English teacher as support when needed. The 

students worked during a number of sessions over three days. The activity ended with 

a live performance at a lunch concert at Theresialyceum. At the mobility in Denmark 

the students were divided into new groups using the same principle (different 

instruments and a singer in each group) and made music and lyrics to be performed.  

3.2 Making music and lyrics together 

 

  

http://www.kalundborg-gym.dk/undervisning/internationalt/erasmus
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The activity is an example of how we have worked interdisciplinary and how we have 

provided the students with subject specific concepts such as finding fitting lyrics to 

accompany music styles (for instance blues, ballads etc.) in Music and poetry and 

creativity (through writing lyrics from scratch) in English. This example shows how we 

have worked with the knowledge dimension mentioned in both models. The students 

have both learned specialised knowledge within the subject and they got hands on 

experience with putting these into practice in an international setting. This way we have 

also worked with the students’ skills (CCR) and their ability to create new value 

(OECD). Central to this (and as mentioned earlier central to all of our activities at the 

mobilities) was in particular communication and creativity. Intercultural communication 

in their groups and both creativity and communication when working on the message 

they wanted to communicate to the audience through their music and lyrics.  

We used the same structure for the activity with new groups at the two mobilities. This 

meant that the activity gave the students an opportunity to carry their learnings from 

their first attempt to write songs and lyrics in groups with them to the second time they 

tried it. This way we integrated an element of meta learning into the activities in which 

the students could base their actions on what they had found to work well for them and 

improve on the ways they handled the things which they found not to work well. While 

doing this they also had to adapt to the challenge of a new group dynamic which meant 

that they could not just repeat things but had to adjust to the personalities of their new 

group members.  
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At the exchange in Denmark the students explored the topic “Music is all around you” 

in international groups of 4-5 persons. After a presentation of the task and an 

introduction to different audio productions the groups did field recordings in the Nature 

Reserve Røsnæs (nature setting) and in Kalundborg town (urban setting). The students 

worked independently in their groups on their creative products with the opportunity of 

getting support from the teachers if necessary. They presented their work in a video of 

maximum 3 min. which had to include lyrics. They had four sessions of 2-3 hours for 

recording, writing lyrics and editing. The activity ended with a video premiere on their 

last evening together.  

The students were asked to think about what message, theme and/or emotions they 

wanted their video to present to the audience. They were introduced to field recordings 

through different examples. These examples were used to give the students an idea of 

what can be done with sounds you can find around you, and how these can touch you 

emotionally. The video also had to include visual poetry. They were given the task to 

write a poem together which should be part of the video. The poem should accompany 

the images and sounds and illustrate their findings. This gave the students an 

opportunity to practice lyric writing which they were introduced to as part of the activity 

“Making music and lyrics together” (described in a previous section).  

3.3 Video Assignment 
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As part of the introduction of the activity it was stressed that there are many ways in 

which the groups can document their findings when exploring nature and the town with 

a camera. Creativity was welcomed!  Available online on www.kalundborg-

gym.dk/undervisning/internationalt/erasmus are the student productions and a 

description of the different items on the playlist (including a link to the playlist).  

When introducing the task the students were given an introduction to a selection of 

artists who use the sounds they find around them to invoke a sense of place, or convey 

a message about their ideologies. Some of the artists could be considered more 

storytellers rather than musicians and some pieces could be called conceptual art 

rather than a song.  

The playlist included the following items: 

1. Chris Watson: Ol-lool-o 

2. Chris Watson: Los Mochis  

3. Broeder Dieleman: Lovenpolder, Boerengat 

4. Simon Scott: Below Sea Level (full album) 

5. Wishmountain: Crisps 

6. A Broken Consort: The River 

7. Matmos: Ultimate Care II (Excerpt nine)  

8. Matmos: Spondee 

  

  

https://www.kalundborg-gym.dk/undervisning/internationalt/erasmus
https://www.kalundborg-gym.dk/undervisning/internationalt/erasmus
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The students were not given time to prepare before going to Røsnæs to film. This 

meant that they could approach the task with an open mind and start by observing on 

location. They had to use their senses and work from there.  

From the character dimension in Four-Dimensional Education the students had to use 

their curiosity to explore the two locations (nature and town). This meant that they had 

to take initiative and be spontaneous. The students needed to pay attention to the 

world around them and they had to find ways to make sense of their experiences. This 

was done to motivate the students. If we can spark the students’ curiosity they are 

more likely to invest themselves and their resources e.g. time and focus on the activity. 

There is also a larger chance that they will remember what they have worked with. To 

solve a task like the video assignment could for some students also increase their 

resilience. The description of the product was fairly loose which for some students can 

be challenging to handle. By seeing the successful outcome which all groups produced 

they saw what their commitment and inventiveness can lead to. The activity also made 

the students take leadership; understood as a relational process where they together 

had to assume responsibility for making their video product as nice as possible.    
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After this physical experience they had to use their knowledge of lyrics and English to 

make a project which trained their procedural knowledge which is part of the OECD 

description of desirable competencies. The activity also gave the students an 

opportunity to practice digital competencies. In relation to the students’ skills the visit to 

Røsnæs served as inspiration for their creative process. With the limited time available 

we (the teachers) had set a context and given inspiration to the students’ idea 

generation process and thereby made sure that the challenge was at a suitable level 

for the students. The activity opened up for a personalised learning environment 

highlighted by OECD where the students design their own learning projects and 

processes in collaboration with others. They also had to use their communication 

competencies on different levels - in the group work they had to find common ground 

and they had to find out which message they wanted to communicate to an audience.  

The framing of the assignment of exploring a nature reserve and a town meant that 

several of the groups choose to work with themes such as water and human-nature 

interactions. This meant that the students explored industry versus nature and got 

aware of the effects of our modern lifestyle on the planet. For a number of videos this 

meant showcasing the dilemmas and trade-offs which arise from this and how 

demands are competing. This shows that the students are aware of and interested in a 

sustainable future which is OECD’s main aim of education. This way the activity urged 

the students to make a product where they worked on some of the world’s 

environmental issues and they used the opportunity to make a video which shows their 

engagement as change agents who are responsible citizens. In short they used their 

creativity and innovative skills to make a value based product. In the Four-Dimensional 

Education this is mentioned as part of the themes (under the knowledge dimension). 

Here it is called Environmental Literacy and it is highlighted that students should 

understand society’s effect on the natural world and students should be able to take 

action in relation to environmental issues. 
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We made student presentations part of the programme as much as possible. This 

started already before the first exchange with online meetings with the participating 

classes. Here the students introduced themselves and were able to ask each other 

questions. They continued the connections they made throughout the project on online 

platform such as Snapchat and Facebook.  

As part of the exchanges the students on several occasions made presentations for 

each other. In the beginning of the first exchange the students got to know each other 

by making presentations of their favorite music. Preparing these presentations were 

part of the preparations in class before participating in the exchange. At the second 

exchange the Danish students presented two self chosen artworks at the national 

gallery to the Dutch visitors. These presentations are an excellent way for the students 

to practice their English skills and it gave the students an opportunity to work with 

something based on their own interests (e.g. time period and genre), which was done 

in order to give the students ownership and thereby motivation for the task.  

3.4 Presentations 
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Another example is a presentation of the project which the participating students from 

Theresialyceum made to the School Board of Directors. Here they presented the 

project activities and explained what they gained from the experiences.   

These activities trained the students’ communication skills in an authentic setting which 

gave the students real life practice with communication. These opportunities for making 

presentations can also be seen in connection with learning about agency which is part 

of the OECD model. It is a way of influencing others. The presentation for the Board of 

Directors for example gave the students an opportunity to highlight the benefits of 

international projects. This could mean that the Board of Directors is more favourably 

inclined for the school to engage in more international activities in the future. This way 

the students might experience that they can have a positive impact on their 

surroundings.  

Connected to the character dimension the students had to take responsibility and 

needed courage to communicate across language and culture and to people in senior 

positions like the Board of Directors. This can have a positive effect on building the 

students’ self-confidence. In order to communicate what they have learned and what 

they liked and why to others required the students to reflect on their experiences. This 

means that the students engaged in meta-learning.  
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